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As a Rights Respecting School, we recognise the UN Convention of 

the Rights of the Child. This policy links closely to Articles 28 and 29. 



 

 
 

Rationale 

At Valley Invicta Primary School at Leybourne Chase we believe 

that the unique purpose of marking and responding to children’s 

work is to drive pupil progress and outcomes. This is the most 

influential tool by which to raise attainment and to help pupils to 

develop a responsibility and pride in everything that they do. 

Constructive feedback is given to every child and is focussed on 

celebrating their strengths and successes measured against the 

Success Criteria of the lesson and what they need to do in order to 

make further improvements. Marking is an important part of our 

assessment procedures and allows for teaching colleagues to take 

account of pupils’ understanding and engagement with a concept 

and of their barriers to learning. We also believe that pupils should 

be included in responses to work and as part of our layered 

approach to marking, we regularly invite pupils to both self-assess 

and peer assess. 

 

This policy should be read in association with the following; 

 Assessment, Reporting and Monitoring Policy 

 Teaching and Learning Policy 

 Curriculum Policy 

 Marking Comment Framework – Appendix 1 

 Subject Portfolios 
 

 

Aims 

 To present a framework for marking that is manageable for 
teaching colleagues, meaningful and motivational for pupils 

 To provide consistency across the school 

 To ensure that all teaching and support colleagues have 
high expectations for the content and presentation of pupils’ 
work 

 To establish a model for colleagues and governors to 
monitor and evaluate the quality of pupils’ work and the 
quality of colleagues’ marking at predetermined stages 
throughout the course of the year 

 

Modes of Marking and assessment 

At Valley Invicta Primary School at Leybourne Chase we have five 

layers of marking; 

 Acknowledgement marking: when verbal feedback and 
discussions have been given during the course of a task, 
most likely as a result of working in a focus group. This may 
also be prevalent in 1:1 pupil conferences 

 Class Teacher Intervention: using verbal feedback during 
the course of the lesson and is focused primarily on 
progress towards the lesson outcomes and the Success 
Criteria, as crafted and agreed with the children. This may 
take the form of directed, effective questioning, mini 



 
plenaries, articulated next steps in order to make 
improvements. Some of these strategies may require the re-
scaffolding and the re-direction of a lesson in order to 
support all children and their ability to achieve success and 
progress against the Success Criteria and lesson 
expectation outcomes. It may also create a remodelled 
focus group in lesson. 

 Developmental marking: detailed response to pupils’ work 
across the curriculum. This is a personalised means of 
learning for the pupil and should present pupils with 
challenge in order to make improvements. It is important 
that we build resilience and independence in all our pupils 
so that they share responsibility in this process. Reference 
should be made to the meta cognitive and mastery driver 
comments in this respect. (Appendix 1)  

- Acknowledge efforts (growth mindset comments) 
- Celebrate successes and progress in light of the 

Success Criteria of the lesson 
- Determine focussed “next steps” prompts so that the 

pupil may make immediate and impactful progress. 
These prompts should use clear, unequivocal 
language so that every pupil understands what is 
needed in order to make improvements. These may 
include; 

 Reminder prompts (what else could you 
add..) 

 Scaffold prompts (your reader needs more 
description can you show me... / what part of 
our learned method could support you here?)  

 Example prompt – (choose one of these 

examples or develop your own..) 

 Pupil response marking: younger children are encouraged 
to self-assess their work by using smiley faces in pencil. 
Some children may wish to write a few words to explain 

what they have learned, enjoyed or have found tricky. By the 
end of KS1 all children should be starting to use this method 
of self-assessment in readiness for transition to KS2. Older 
children are expected to self-assess using a few words, 
developing into more detailed comments in UKS2. Some 
explicit teaching of this may be required and teaching 
colleagues are expected to dedicate time to this in order to 
enable all children. KS2 Pupils are also invited to engage in 
peer marking; this should be completed in school red pen 
and should celebrate what a pupil has admired and one 
suggestion for improvement. Other examples of how pupils 
are invited to self-assess are as follows; 

- Post it note comments 
- Illustrations / diagrams 
- Mastery driven examples 
- Traffic lights 

 Shared marking: using one piece of work as a whole class 
either using a paper based copy or a visualiser 

 

It is expected that teaching colleagues allow all pupils to assess at 

the end of every lesson; this presents an important part of our 

assessment for learning and is expected to inform future planning. 

Indeed, annotations on planning should reflect the assessments 

made by all children in order to take account of their ongoing needs. 

We consider that perceived barriers to learning are teaching 

opportunities that require a change of approach and a change of 

focus in order to meet the needs of all learners. All colleagues 

should have reasonable adjustments in force in order to meet the 

needs of any identified SEND pupils. 

 

 



 
 

 

The mechanics of marking 

 Marking is in green pen 

 Dialogic response by pupils in KS2 is in red school pen 

 Dialogic response by pupils in KS1 is in pencil using smiley 
faces 

 Use of yellow highlighters to direct pupil attention to a 
specific focus for improvement. This should be used 
sparingly so as not to appear to “deface” pupils’ work 

 

Marking for positive progress 

Marking must make an impact upon pupil progress and in this 

respect is invaluable in supporting all pupils to be independent and 

motivated learners. Against the backdrop of research evidence that 

shows the negative impact of generic praise and acknowledgement 

in marking, our ethos and best practices encourage pupils to take 

responsibility to make improvements; a framework of prompts and 

comments will ensure this. Teaching colleagues should take 

account of the following; 

 Mistakes – this is something a pupil can normally do but 
has not on this occasion. Marking prompts should direct 
pupils to identify this 

 Errors – this is when there is a misconception or lack of 
mastery. Prompts should invite pupils to reconsider the 
correct response and refer them to the correct rule / strategy 

 DIRT – this is “directed improvement reflection time”. Pupils 
should be allowed opportunity at the start of every lesson in  

order to read marking prompts and to respond to them. This 
is expected best practice for all teaching colleagues 

 

Guidelines for Marking in English and in Maths 

 

English 

A series of codes may be used in order to highlight some secretarial 

improvements in pupils’ work and to determine how they achieved 

their outcomes; 

 Sp = spelling. No more than 4 spellings in any long piece of 
writing. Pupils should use a dictionary in order to make the 
correction 

 P = punctuation. 

 I = independent work 

 TA = TA focus group 

 CT = CT focus group 
 

Planning for English texts should follow the best practices of CLPE 

methodology and allow pupils the opportunity to respond to texts 

and to ideas in a variety of ways. These responses – drama, 

illustrations, storyboards, music or dance – may be captured in 

picture form and stuck into books; marking of these is not required 

but time should be given to all pupils in order to share these and to 

celebrate and compare their ideas. Written response work should 

be marked.   

 

 



 
 

 

The marking of writing should adhere to the best practices of our 

training with CLPE and move through a number of layers; 

 First draft – what would you like me to mark? 

 Second draft – structure, character, cohesion marking 

 Third draft (with response partners) – use of language and 
sentence structures 

 Final draft – with edit partners 

 Polish and Publish 

 Detailed marking occurs at the end of this process in a 
mixed model; oral feedback, pupil conference, shared 
marking, developmental marking 
 

Maths 

 

Maths books should be marked daily. Pupils in KS2 should correct 

their work using a school red pen as close to the original calculation 

as is practical. Should this not be so, then a heading “Corrections” 

should be used and work completed neatly under this. Pupils 

should not rub out, cross out or overwrite their work as this is poor 

practice. This too, applies to younger children. 

The use of yellow highlighters may be used in order to highlight an 

area for attention to the pupil. There should only be one use of 

highlighter in any one piece of work.  

 

 

 

 

Guidelines for marking Human Studies and Science 

At Valley Invicta Primary School at Leybourne Chase we believe 

that our work in Human Studies and in Science should provide 

robust and consistent opportunities for all pupils to consolidate their 

skills in English and in Maths respectively. This thus brings the 

same high expectations for the content and presentation of work in 

these books.  

 Human Studies; marking of response to picture stimulus 
and brainstorming activities is not required but should be 
shared orally as a class. Written responses to ideas and 
questions should be marked however it is at the teaching 
and support colleague discretion as to which layer of 
marking to employ. Detailed pieces of work and longer 
response writing should have developmental marking focus. 

 Science; science conclusions and pupil response to 
contextualisation of concepts should be marked. It is 
expected that opportunities to use and to write stories using 
scientific language and concepts is explicitly planned for by 
teaching colleagues and this should have developmental 
marking. 

 

Monitoring and Evaluation 

 

Pupil books are moderated as part of our assessment cycle in order 

to assure consistency across the school. Maths, Science, English 

and Maths books are moderated by the teaching team every term 



 
and best practices shared. Moderation notes are agreed and these 

are issued to all teaching colleagues; at the next moderation it is  

 

expected that the outcomes of the previous moderation are visible 

and embedded practice in subsequent moderations. Moderations 

coincide with teaching colleague observations and form part of our 

wider assessment programme and support for all colleagues. This 

cycle of observations has the current schedule; 

 Autumn Term 1 – Maths 

 Spring Term 1 – English 

 Summer Term 1 – Human Studies / Science 

 Summer Term 2 – specialist subject drop ins by all staff  
 

Presentation in Books 

At Valley Invicta Primary School at Leybourne Chase we have high 

standards for presentation in pupil books and believe that 

everything recorded in these matters and should be of an optimum 

standard. 

 

Pupils in KS1 use pencil in all books; pupils in KS2 use pen in 

English and Human Studies books and pencil in Science and in 

Maths books – except for Y6 who use pen for both Science and for 

Maths. 

Books are coloured according to subject which should be adhered 

to across the school. Plastic covers should be used for the following 

books; Maths, English, MFL and DEAR time.  

Presentation guidelines should be stuck into the inside front cover 

of Maths books and guidelines for English should be stuck into 

English and into Human Studies books. Teaching colleagues 

should ensure that all pupils read and understand these and that 

the model examples used are our everyday expectation. 

Colleagues should also use specific and frequent modelling in order 

to reinforce presentation expectations to all pupils. 

 


